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 IEP Development: Goals & Strategies
Good IEP Goals
Putting dreams or visions into words is part of the ongoing, long-term planning for a student with a 
disability, and serves as the basis for mapping out the journey in which the student, the family, and 
educators will embark. Having a vision helps plan next year’s destination. Good IEP goals

 needs;
n by the family and the school;

One way to frame appropriate IEP goal development is to ask the following questions:

 

Strengths & Strategies Pages - By Dr. Paula Kluth
ategies” pages are simply lists that provide positive and useful information about 

a single learner. One list contains a student’s strengths, interests, gifts, and talents. The other 

motivating, supporting, encouraging, helping, teaching, and connecting with the learner.

IEP meetings. They can also be used as an attachment to a positive behavior plan or as a 
communication tool for teams who are transitioning a student from teacher to teacher or school to 
school. The focus on positive language and abilities can prompt educators to think and talk about 
students in more proactive way. It can also help teachers make changes in their planning and in 
their daily pract
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“Honey I blew up the 
curriculum”  
Focusing on classroom 
accommodations 

by Nancy and Bridget Brown

butterfliesforchange.org 

Dr. Paula Kluth is a consultant and author who works with teachers and families to provide inclusive 

opportunities for students with disabilities.

Visit Paula Kluth’s website to learn more: http://www.paulakluth.com/articles/strengthstrateg.html

 

Recess Roundup!

bringing in the play equipment.
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Tips for Teaching Math to Learners with Down Syndrome
In all learning it is important to avoid rote memorization of facts. It is better to learn to understand the concept through actual experience. 

“language of mathematics” is a slow, time-consuming task. Mathematics is a language of symbols which describes relationships between 

These similarities may be of any type or nature. They may be color, shape, size, taste, brightness, or even such personally 

things are alike, before there is any reason for wanting to group and later count these things.

In the beginning, actually placing the similar things side by side is necessary. Most things can belong to several different groups. 

groups is necessary in order to develop understanding.

languages do not have all the numbers that we are familiar with in the English language. They simply have a label for one and a 
label for many. Needing to make things even as with teams, is one of the more basic reasons to count.

tangible objects. It is important that learners can handle these things themselves. 

can handle the objects and group the objects according to their own interests. 

white shoes or school lunches and sack lunches may be necessary in order for the learner to be interested in comparisons.
                                                                                                          

Telephone numbers, street addresses and social security numbers have only arbitrary meaning; they are not “counting” things. It is 

May we suggest…

Guide for Parents and Teachers, presents a systematic, individualized, language 
experience reading program used successfully with thousands of children with 

 
This fun and functional book breaks reading down into simple steps that 

and application to practical use.    
www.woodbinehouse.com 

Contact DSAM at 901.547.7588 or admin@dsamemphis.org

Inclusion in the Classroom  
Tips and Resources 
The content of this Tips and Resources fact sheet was made possible by Kids Together, Inc.™ 
www.kidstogether.org

Why is it important to include students with 
disabilities in general education classrooms?
Inclusion Is a Legal Right
In 1975, the Education for All Handicapped Children Act was 
passed to ensure that children with disabilities are given the 
opportunity to receive a public education. In 1990, 1997, and 
2004, reauthorizations of this Act took place, and the law came 
to be known as the Individuals with Disabilities Education Act 
(IDEA). IDEA mandates that not only should individuals with 
disabilities be provided a public education, they also should have 
the right to learn in the least restrictive environment. This means that students with disabilities, 
both in public and in private schools, are, to the maximum extent possible, to be educated in 
classrooms alongside students without disabilities.  

Inclusion Is a Moral and an Ethical Right
Children with disabilities are first and foremost children. They will benefit from the same 
experiences that are desirable for all children, for the same reasons. They also will benefit from 
avoidance of the same undesirable experiences, for the same reasons. Inclusion provides 
opportunities for socialization and friendships to develop. It provides a sense of belonging and 
appropriate modeling of social, behavioral, and academic skills. Including children with 
disabilities in general education classes models acceptance of diversity. It teaches children how 
to relate with others of different abilities.

Inclusion Is a Civil Right
Separate is not equal. If something is offered to all children, it must be accessible to all children. 
Access should not be denied based on disability or any one characteristic. Children with 
disabilities have a right to go to the same schools and classes as their friends, neighbors, 
brothers and sisters. They have a right to be afforded equal opportunities.

Inclusion Works
Some research has shown that inclusion may improve learning and academic performance for 
all students. Children also have an opportunity to learn to accept individual differences and to 
overcome misconceptions about disabilities.

What are some of the practices that promote inclusion?
• Appropriate supports and services are available in general education classes.
• Individualized education programs are well-designed.
• Students with disabilities are considered in decisions that affect all students.
• Teacher preparation adequately addresses inclusion of students with disabilities.
• Disability is considered when teaching about diversity. cont’d on page 2



cont’d from page 1

What are some of the barriers to effective 
inclusion practices?
•  Funding is used as a reason for not identifying and  

appropriately supporting a student’s needs.
• There is a separation between general and special 

education—two systems.
• There is lack of accountability and a failure to collect data 

objectively.
• There are low or no expectations for students with 

disabilities.
• There is a fear that general education classrooms will be 

disrupted if students with disabilities are included.

What can be done to address these barriers?
Get involved in the schools. Work with the PTO to promote 
inclusion and share information. Ask to join the district’s 
strategic planning committee and/or action teams. Start an 
inclusive education committee. Create a loaner library with 
inclusion information and materials. Meet regularly with 
whomever in the district  
will listen—superintendent, teacher, guidance counselor,  
and others.

Write, call and/or visit your local, state, and federal 
legislators regularly. Let them hear your personal stories. 
Thank them for their help and let them know you are a voter! If 
they receive as little as 20 or more contacts about an issue, it 
will get attention. Your experience is expertise, and you can 
provide relevant information to policymakers.

Share inclusion success stories with parents and 
professionals. Talk at early intervention meetings and help 
them envision possibilities for schools. Attend conferences, 
network, and join planning committees. Start an inclusion 
support group.

Support people with disabilities in sharing their own 
experiences and stories. Provide opportunities for students 
with disabilities to speak for themselves. Help involve adults 
with disabilities in the schools and legislature. Speak or 
suggest speakers to other organizations such as Rotary 
Clubs, PTO’s, and faith groups to spread the word about 
inclusion. 

Enlist others. This is not a disability issue.  It is a societal and 
an educational issue. Get family, friends, and neighbors 
involved.  Ask your congregation or community group to 
become active.  Work with other groups interested in 
improving education for all children. Work with other groups 
interested in children’s issues.

Vanderbilt Kennedy Center
The Vanderbilt Kennedy Center (VKC) works with and for 
people with disabilities and their family members, service 
providers and advocates, researchers and policy makers. It is 
among only a few centers nationwide to be a University 
Center for Excellence in Developmental Disabilities, a Eunice 
Kennedy Shriver Intellectual and Developmental Disabilities 
Research Center, and a Leadership Education in 
Neurodevelopmental and Related Disabilities Program.

The Family Outreach Center provides families with a single 
point of entry into the many services and supports of the 
Vanderbilt Kennedy Center, Vanderbilt University, and the 
community, including research projects, clinics, social work 
services, and recreational and arts programs.
Contact patty.abernathy@vanderbilt.edu,  
(615) 936-5118.

Tennessee Disability Pathfinder is a resource and referral 
service that provides free phone, web, and print resources in 
English and Spanish that connect the Tennessee disability 
community with service providers and resources. For 
information on Tennessee education services, click on the 
“Education” icon, or click on the “Search” icon and select 
“Special Education Services” for a list of service by county. 
See www.familypathfinder.org,
(615) 322-8529, (800) 640-4636

The Susan Gray School serves children with developmental 
disabilities and children who are at risk for developmental 
delay. This preschool has the distinction of being the first 
nationally recognized early intervention program to include 
typically developing children in educational settings with 
children with disabilities.
Contact ruth.a.wolery@vanderbilt.edu, (615) 322-8200

Tennessee Resources
The Arc of Tennessee, www.thearctn.org,
(800) 835-7077, (615) 248-5878
The IRIS Center  
http://iris.peabody.vanderbilt.edu
Support & Training for Exceptional Parents 
www.tnstep.org/index.php
Tennessee Developmental Disabilities Network 
www.tennddnetwork.org
Tennessee Department of Education, Special Education 
www.state.tn.us/education/speced
Tennessee Disability Coalition,  
www.tndisability.org
(615) 383-9442, toll-free (888) 643-7811

National Resources
Administration on Developmental Disabilities, HHS,  
www.acf.dhhs.gov/programs/add, 
 (202) 690-6590
Association of University Centers for Disabilities,  
www.aucd.org, (301) 588-8252
National Council on Disability,  
www.ncd.gov



National Dissemination Center for Children With 
Disabilities–A student guide to the IEP  
www.nichcy.org/pubs/stuguide/st1book.htm
U.S. Dept. of Education,  
Office of Special Education  
www.ed.gov/about/offices/list/osers/osep/index.html
Wrightslaw,  
www.wrightslaw.com

Print Resource
Karagiannis, A., Stainback, S., & Stainback, W. (1996). 
Historical Overview of Inclusion. In S. Stainback & W. 
Stainback (Eds.), Inclusion: A Guide for Educators (pp. 17-28). 
Baltimore: Brookes Publishing.

Contact the Vanderbilt Kennedy Center 
Nashville (615) 322-8240 
Toll-Free (866) 936-VUKC [8852] 
www.kc.vanderbilt.edu 
kc@vanderbilt.edu

Tip of the Month
In celebration of Inclusive Schools Week, December 6-10, you 
may have ordered  a Celebration Kit from the National 
Inclusive Schools website, mentioned in our Fall edition of 
Inclusion Solutions.  
The kit included many ideas and suggestions for facilitating 
the inclusion of all students in a general education setting 
during Inclusive Schools Week and throughout the year.
Below are some of the Celebration Kit ideas, with activities for 
classrooms, schools and districts, and communities.  For 
hundreds of more ideas and resources, go to www.
inclusiveschools.org .
•  Move your school from “awareness to action” by utilizing the 

resources in our featured Celebration activity. This activity 
includes self-assessments, planning guides, group activities, 
ideas, and resources aimed at 
getting schools ready, motivated 
and organized to implement 
inclusive policies and practices. 
Introduce these ideas, tools and 
resources at a staff meeting 
scheduled during Inclusive 
Schools Week.   

•  Ask students to contribute to a list 
of “100 Things That Make Our 
School Inclusive.” Place a large 
bin in a common area of the 
school and have students write 
their ideas on paper and drop 
them into the bin. When the 
count reaches 100, choose some 
of the contributions to share with the students during an 
assembly. Give prizes (e.g., pencils and posters) to the 
students whose ideas are chosen.  

•  Decorate your classroom with items that support academic 
development for all children. This can include learning 
supports such as pictures, large print letters, and clear 
directions to complete assignments. If there are children 
who cannot access this information from a distance due to a 
visual, physical, or other disability, make smaller copies of 
these items to be used at the child’s desk.

•  Assign all classroom tasks/jobs in pairs so that children who 
are not able to complete a task independently do not feel 
that they always need a “helper.” This encourages children 
to collaborate with each other to get a job done.

•  Have students work in groups to come up with a blueprint or 

plan for an inclusive school. They can focus on areas 
including physical access, curriculum ideas, support 
strategies, etc. A poster session can be held during the 
Week for each team to highlight their ideas.

•  Encourage students to write to Congress or a local elected 
official about inclusive education issues that concern them.

•  Assign students to explore websites dedicated to Universal 
Design for Learning and technology in order to come up 
with ideas to improve access to information for themselves 
and others. One example is Teaching Every Student, at 
http://www.cast.org/teachingeverystudent/. 

•  Make a commitment during the Week to try new teaching 
strategies aimed at improving outcomes for all kids in your 
class. Incorporate active learning into your language arts 
lesson, take the students for an observation walk during 
science class, or act out the events in history that you are 

studying. The students will embrace 
learning while having fun.
•  Instruct students to work in groups 
to assess the accessibility of the 
school and community for people 
with disabilities. What modifications 
can be made? Do the public 
buildings in the community offer 
access to people with disabilities? 
How many restaurants in the 
community offer menus in 
Braille? Is there a text telephone 
or TTY in the school (also known 
as a TDD, which stands for 
telecommunication device for the 
deaf)?

   •  Utilize time during faculty or team meetings to explore 
websites that have online tools to promote access to 
content. For example, visit the website of the National 
Library of Virtual Manipulatives, at http://nlvm.usu.edu/, and 
discuss how virtual manipulatives might be used with your 
curriculum to promote student learning.

•  Pair general education and special education teachers into 
teaching teams. Encourage each team to implement at least 
one lesson together during the Week. Challenge the 
teaching teams to continue this strategy on a regular basis 
throughout the school year.

•  Provide opportunities for co-teaching teams to mentor other 
prospective co-teaching teams through classroom visits, 
observations, sharing of resources, and informal planning 
meetings.



Principle

I. Big Ideas 

Concepts, or principles that 
facilitate the most  
efficient and broad  
acquisition of knowledge

 
II.Conspicuous  
Strategies
Useful steps for accomplish-
ing a goal or task

III. Mediated  
Scaffolding
Instructional guidance 
provided by teachers, peers, 
materials, or tasks
 

Principle

IV. Strategic Integration
Integrating knowledge as a 
means of promoting higher-
level cognition

V. Judicious Review
Structured opportunities to 
recall or apply previously 
taught information
 
 
VI. Primed Background 
Knowledge
Preexisting information that 
affects new learning
 

 

Criteria/Feature

• Focus on essential learning outcomes
• Capture rich relationships  

among concepts
• Enable learners to apply what they 

learn in varied situations
• Involve ideas, concepts, principles, and 

rules central to higher-order learning
• Form the basis for generalization and 

expansion

• Planned
• Purposeful
• Explicit
• Of medium-level application
• Most important in initial teaching of 

concept

•  Varied according to learner needs or 
experiences

•  Based on task (not more than learner 
needs)

•  Provided in the form of tasks, content, 
and materials

•  Removed gradually according to 
learner proficiency

Criteria/Feature

•  Combines cognitive components of 
information

•  Results in a new and more complex 
knowledge structure

•  Aligns naturally with information  
(i.e, is not “forced”)

•  Involves meaningful relationships among 
concepts

•  Links essential big ideas across lessons 
within a curriculum

•  Sufficient
•  Distributed over time
•  Cumulative
•  Varied
•  Judicious, not haphazard

•  Aligns with learner knowledge and 
expertise

•  Considers strategic and proximal preskills
•  Readies learner for successful perfor-

mance

Read more on TeacherVision: 
http://www.teachervision.fen.com/special-education/teaching-methods/3759.
html?detoured=1#ixzz15MwQL1oe

Adapt Lessons to Reach All Students


