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Helping Your Students Manage Transitions Successfully

School days are filled with many different kinds of transitions. We often hear that a student
acted out for “no apparent reason” but the reality is that you may have asked that student to

Individuals with
Down syndrome have

unlimited pofen'rial manage more transitions than he/she could cope with. Transitions take place when students
when given the change what they are currently doing or when they move from one activity to the next.
opportunity to Macro changes: change of staff, change of location (either in the classroom or in the school),
d change of subject, moving from individual work to group work, working with a different student
Succeed. and change of school

Micro changes: change of activity or expectation within a class such as changing from reading
to writing, changing from writing to putting things away, changing from listening to responding to
questions or telling a story. Also includes changing the pace of work, the amount of work or the
materials to be used within a single lesson.

Internal factors that affect student’s ahility to transition

* Perception of the situation: The student may perceive the change as harder, less
“" pleasant, or less understandable. On the other hand, if the student sees the change as
* A positive he will have less difficulty with cooperating with the change.

» Motor planning: Students with Down syndrome tend to need more time to process
Down Syndrome Association requests, both at a physical and at a cognitive level. If they are rushed they may not
of Memphis & the Mid-South manage transitions successfully.

* Attention/fixation on the task at hand: Some students do not want to leave the task they
901 .547.7588 are working on; especially if they are achieving success with the task.

* Attention to the next task: Other students will rush to the next task without properly
finishing up on the previous task.

- » Motivation: Some students don’t care about getting through “your” schedule, they may not
Sllppﬂl’tlng understand why you are asking them to do yet another task. They may not want to
cooperate because they do not understand the routine.

and * History of this situation: If a student has had difficulty in a certain class/task they may be
less likely to cooperate with the transition to that task. If they have had success, the

Empowering transition will be smoother.

» Communication skills: Students with Down syndrome tend to have communication
People challenges that affect their ability to negotiate for more time or to ask for an explanation
about why the change is happening. Often a refusal to cooperate is communicating that
the transition is causing stress of some kind for the student.

WIth Down * Health: Some students may be ill and not be able to tell you something is wrong. In this

case they may be less cooperative with transitions. Many students with Down syndrome

syndrome suffer from Obstructive Sleep Apnea which impedes their ability to cooperate due to lack
of sleep.

and Thelr » Sensory challenges: Some students who have sensory integration challenges, will have
difficulty with any change as they are using all of their energy to cope with their sensory
Families challenges. These students will have difficulty with transitions until they feel less
overwhelmed within the classroom setting.

cont'd on page 2
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External factors that affect student’s ability to transition

* Environment: Many students are affected by the noise and activity level in a classroom.
* Who's requesting the change: Some students will respond to some people better than others; this includes all staff and peers.

* How the request is made: If a student feels threatened or embarrassed with a request or does not understand a request,
the student may not respond.

* Why the request is made: Some requests “come out of the blue” and may not make sense to a student who is quite
happy doing what he is currently doing.

* What the task looks like: If the task “looks” hard, the student may not cooperate with the change.

* Who else is doing the task: Most students will look around to see who else is doing the task, if he feels singled out with
the task, he may resist.

To help your students it's important you make PLANS for transitions. See the chart on the bottom of this page for tips and
strategies which will help you minimize frustrations resulting from transitions.

By Carol Johnson, CDSS Information Manager

Transition Skills Checklists

It's critically important that students with Down syndrome be prepared to go out into the world when they graduate from high
school. In addition to academic goals, your student should have IEP goals focusing on the following skills which will help them
be successful out in the community and on the job.

Vocational Skills Domestic Skills Recreation & Leisure

Can your student: Can your student: Can your student:

Get to and from class on time Plan menus Use free time appropriately

Perform work satisfactorily Shop for groceries Choose good activities

Work cooperatively with others Prepare meals Pick a hobby

Take break/lunch appropriately Wash dishes and laundry Be in a new setting comfortably

Follow directions Keep house clean Use community resources

Accept supervision Know when/how to answer door Order in a restaurant
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Ask for help when needed Dust/mop/vacuum Express preferences in activities
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Wear suitable clothing Take trash out Call friends to make plans

Community Skills Social and Personal Skills Other Useful Skills

Can your student: Can your student: Can your student:

Use public transportation Use appropriate identification Use a cell phone

Shop for groceries/supplies Greet people appropriately Dial 911 in case of emergency

Make/keep appointments Manage personal grooming Take prescriptions as prescribed

Manage own funds Be courteous Use sunscreen/umbrella

Be safe in the community Be responsible Make change

OoOoogaoaod
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Know how to seek help Use appropriate voice tone Operate appliance



INCLUDING SPECIAL EDUCATION STUDENTS IN “REGULAR” CLASSES-
Should be the Goal of Every School, According to Professor Dr. Mara Sapon-Shevin.

by Ellen R. Delisio, Education World®, 2007

Inclusion teaches children how to live in “diverse, democratic
communities,” Dr. Sapon-Shevin maintains in her book,
Widening the Circle: The Power of Inclusive Classrooms.
Segregating special education students or those with
disabilities deprives them of valuable peer interaction

and affects the quality of their education and prevents

other children from learning from them, according to

Dr. Sapon-Shevin.

How Inclusion Benefits all Students

Inclusion benefits all children by helping them to understand
and appreciate that the world is big, that people are different,
and that we can work together to find solutions that work for
everyone. We live in an increasingly diverse world, and all
people need to be comfortable and knowledgeable with
people who vary in terms of a host of characteristics. It's
important to speak more than one language, to understand
how to help others who are having trouble and to accept help
yourself, to resolve conflicts, to work together to challenge
injustice. These are critical lessons best learned in inclusive
classrooms.

It's very hard to learn to be comfortable with difference in the
absence of diversity. Attempting to do so leads to abstract and
theoretical learning rather than the concrete, grounded
understanding that allows us to breathe deeply into our
commonalities and our differences, confident of our places in
the world and our abilities to connect

well with others.

Every parent | have met wants his or her child to grow up to
be able to move through the world with confidence and skill,
and much of that will depend on the kind of education they
have received. Inclusion is not a “favor” for students with
disabilities. Inclusion is a gift we give ourselves, the gift of
understanding, the gift of knowing that we are all members of
the human race, and that true joy comes in building genuine
relationships with a wide range of other people.

The Difference Between Mainstreaming
and Inclusion

Mainstreaming was an attempt — ill-founded and unsuccessful
-- to place students with disabilities in typical classrooms,
hoping that they might succeed. Mainstreaming basically
says, “We won'’t change the regular classroom, the curriculum,
the teaching, or pay much attention to the social environment,
but if you can succeed here, you are allowed to stay.” Not
surprisingly, students with disabilities, many of whom had a
history of school failure already, didn’t do well, and then, their
lack of success was seen as evidence of their inability to be
with typical students.

Inclusion says, instead, “You have a right to be here. This is
your classroom and your school as much as is any other
student’s. We will do what we need to make this classroom a
safe, welcoming, and successful environment for you. We will
make sure that the curriculum is broad, that the pedagogy
meets your needs, and that the social environment is carefully
structured to promote acceptance and welcome for you and
for every other student in the classroom.”

The Difference Between Inclusion
and Inclusion Done Well

Doing inclusion well means paying careful attention to the
curriculum (what is taught), to pedagogical strategies (how we
teach), and to the classroom environment in which all this
takes place. Inclusion cannot be “business as usual.” Inclusion
means broadening our curriculum and our teaching and
meeting individual needs within a shared community context.

Of course not everyone is reading the same book -- but we
can all be learning about the civil rights’ movement, for
example, by accessing information in a variety of ways and
demonstrating our learning in an equal assortment of
demonstrations of skill and competence. Student in a sixth
grade class might read books about the civil rights’ movement
, listen to tapes, watch films, learn songs, examine
documents, interview historians, and community members,
etc. They then might write reports, produce cartoons and
posters, write plays, construct readers theater pieces, write
songs, or develop political campaigns to show what they have
learned. Inclusion doesn’t mean that everyone is doing the
same thing at the same time in the same way with the same
expectations. Inclusion means that educational experiences
are structured so that all children are learning, all children
have goals and objectives, and all children are expected to
demonstrate their understanding.

cont’d on page 4
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Inclusion also means that we pay careful attention to issues of
social justice and diversity. How do children talk to one
another? Do they help one another? Is there teasing or
exclusion going on? Teachers spend considerable energy
helping students understand their own and others’ differences
and children are encouraged to ask respectful questions and
to learn about one another. Helping is considered essential in

the classroom, and time is spent teaching students to support
one another through peer mentoring, collaborative learning,
and other forms of peer support. In the inclusive classrooms, it
matters how people treat one another. Learning to live
together in a democratic society is one of the key goals of the
inclusive classroom.

Strategies for improving Speech
and Language

Students with Down syndrome typically have a speech and
language impairment. A speech therapist can suggest
individualized activities to promote their speech and language
development. The language delay is caused by a combination
of factors, some of which are physical and some due more to
perceptual and cognitive problems. The level of knowledge
and understanding, and thus the ability to access the
curriculum, will inevitably be affected. Receptive skills are
typically greater than expressive skills. This means that
students with Down syndrome understand language better
than they are able to speak it. As a result, their cognitive skills
are often underestimated.

Common Features of Delay in
Language Acquisition:
® Smaller vocabulary leading to less general knowledge

* Difficulty learning the rules of grammar resulting in a
telegraphic style of speech

* Ability to learn new vocabulary more easily than the rules of
grammar

® Greater problems in learning and managing social language

® Greater problems in understanding specific language of the
curriculum

* Difficulty in understanding instructions

In addition, the combination of having a smaller mouth cavity
and weaker mouth and tongue muscles makes it harder to
physically form words;
and the longer the
sentence, the greater
the articulation
problems become.
Speech and language
problems for these
students often mean
that they actually
receive fewer
opportunities to
engage in language
and conversation. It is
more difficult for them

to ask for information or help. Adults tend to ask closed
questions or finish a sentence off for the student without giving
them much needed time or help to do it themselves. This
results in the pupil getting less language experience to enable
them to learn new words and sentence structures. It also
provides less practice to improve their clarity of speech.

Strategies To Try In Your Classroom
and At Home:

® Give time to process language and respond—
WAIT 10 SECONDS for a response before speaking again

® Listen carefully and ask the student to repeat what was said
if needed for comprehension

® Ensure face to face and direct eye contact

® Use simple and familiar language and short concise
sentences

® Check understanding - ask the student to repeat back
instructions

* Avoid ambiguous vocabulary. Reinforce speech with facial
expression, gesture and sign

* Reinforce spoken instructions with print, pictures, diagrams,
symbols, and concrete materials.

* Emphasize key words, reinforcing with visual aids if needed

® Teach vocabulary through print- flash cards, games, pictures
of prepositions, symbols, etc

® Avoid closed questions and encourage the student to speak
in more than one-word utterances.

® Encourage student to speak aloud in class by providing
visual prompts. Allowing the student to read information may
be easier for them than speaking spontaneously.

® Use a Home-School Communication Log to help relay
information between educators and parents

*® Develop language through drama and role-play

Reprinted from Early Communication Skills for Children
with Down Syndrome by Libby Kumin, Ph.D. CCC-SLP
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STEP UP for Down Syndrome

Sunday, October 16, 2011, 12-4pm,
Memphis Botanic Garden

Save the date for this celebration! Want to help us make
strides in our community? Start a team for your school
and get teachers, students and parents involved! Ask
your family, friends, neighbors and co-workers to join you
and be a part of the largest disability awareness event in

the Mid-South.

Go online to register and learn more at
www.dsamemphis.org/suds.



